This study investigated the pragmatic knowledge and competence of the Macedonian learners of English, i.e. Macedonian high school English students' views on and perceptions of pragmatics, their pragmatic competence in the speech act of complimenting, and the language learning strategies employed in the process of acquiring pragmatic knowledge.
Introduction

English Learning and Teaching in the Secondary Education in Macedonia
Due to the rapid economic development, the role of English, especially the communicative competence in English, which refers to both the knowledge of a language and the ability to use that knowledge in social interactions (Barron, 2003; Hymes, 1972; Widdowson, 1992) , has become more and more important in the daily life of the Macedonian population. Hence, it is important to examine how Macedonian learners of English acquire knowledge of the appropriate use of English and how they practice their knowledge in both their learning contexts and daily life in order to help them better develop their language competence. This is done hereby by reconsidering the speech act of complimenting and its use by the Macedonian learners of English.
Since English is the dominant language in the world today, it is universally accepted and used as the official language in the political and academic discourse worldwide (Bamgbose, 2001) . English has been the dominant foreign language in the curricula of the educational institutions and the foreign language learning in Macedonia for more than two decades (Ministry of Education and Science, 2015) . The process of learning English as a foreign language starts in the 1 st grade, i.e. at the age of 6, when it is introduced as the first foreign language in the Macedonian education system.
In the secondary schools in Macedonia, English is a compulsory course that all students are required to complete during their four years of school and pass all examinations that have been designed to assess their linguistic competence, such as the knowledge of English grammar, syntax and lexis.
The education focuses on the student as a subject in the teaching process, their cognitive and social development, i.e. the development of their independence and self-reliance in the process of learning and acquiring learning strategies as a basis for lifelong learning. The syllabi also focus on the lexicology and grammar of the language, development of communicative skills, cultural aspects of the English-speaking countries, etc. Hence, the focus is that way, the analysis of speech acts is very significant for the practice as well.
Speech acts are also very significant in the process of foreign language learning as foreign language learners should be able to know what language structures and vocabulary to use in a certain context. Therefore, this paper would be a great asset and would be useful for those interested in studying a foreign language from a practical aspect, i.e. individuals that develop language programs, foreign language teachers as well as foreign language learners.
Literature Review
There has been an ever-growing focus and interest in the pragmatics of a foreign language, i.e. the pragmatics applied to foreign language teaching and learning, cross-cultural communication and interlanguage pragmatics and speech acts in the past several decades. There are also a large number of studies and research on pragmatics and language learning strategies in different contexts. However, it is important to state that these studies do not refer to the English teaching and learning process in Macedonia but elsewhere. Still, they are important for the Macedonian education system as they provide best practices and recommendations that could be used to improve the language teaching and learning process and contribute to the development of students' communicative competence in Macedonia.
Pragmatics and Pragmatic Competence
Pragmatics mainly deals with what is beyond the dictionary meanings of words and utterances. In other words, it is about what is actually meant by an utterance based on the norms and conventions of a particular society or the context in which certain conversation takes place. Therefore, having a good command of the conventions enables the speaker to establish and maintain effective and appropriate communication as well as to understand each other clearly (Yule, 1996) . This ability is generally referred to as pragmatic competence (Takkaç, 2016) .
Following the shift in which the emphasis in language pedagogy changed from the linguistic-based to communicative-based purposes, the impact and status of pragmatic competence has gradually increased in educational circles. Moreover, the curricula and relevant syllabi in the Macedonian education are focused on the development of both verbal and written communication competences in a foreign language supplemented by reading, sociocultural and intercultural competences.
A lot of research and studies on pragmatic competence have been conducted so far, which offer a clearer picture of the role of pragmatic competence and its relation to different factors in language education. Namely, Bardovi-Harlig & Dörnyei (1998) , among others, analysed the impact of the learning environment on pragmatic competence focusing on a comparison of ESL and EFL contexts for language learning. Most of the studies demonstrated that it is better to learn a target language in ESL contexts rather than in EFL ones, particularly in terms of the development of pragmatic competence, due to learners' exposure to the appropriate usages of target forms in their natural setting (Takkaç, 2016 ).
Interlanguage Pragmatics and Cross-Cultural Communication
Interlanguage pragmatics (ILP) has gained more attention among pragmatics researchers. It is defined as "the study of nonnative speakers' use and acquisition of L2 pragmatic knowledge" (Kasper, 1996, p.145) . It deals with both pragmatic competence and language performance of second or foreign language learners (Ji, 2008) and the development of pragmatic competence by non-native speakers.
Communication is becoming increasingly cross-cultural in many contexts as very often the people involved in the communication have different cultures, different mother tongues and different norms and values. Both cross-cultural and intercultural pragmatics are interested in exploring interactions between diverse speakers in order to come to a common understanding in relation to the roles and functions of language and communication in a world-wide communication network (Pütz & Neff-van Aertselaer, 2008 ).
Speech Act Theory
Speech act theory plays a core role in the field of pragmatics. It was initially proposed in the 1950s and widely discussed in the 1960s and 1970s by philosophers, such as Wittgenstein, Austin and Searle. Wittgenstein (1953) made a significant contribution to the field of pragmatics; Austin (1962) , as a founder of the speech act theory, is regarded as the father of pragmatics (Mott, 2003) , and the speech act theory was later elaborated by Searle (1969 Searle ( , 1971 Searle ( , 1975 Searle ( , 1976 Searle ( , 1979 . This theory reflects a routinized language behavior that helps learning in the sense that much of what is said is predictable (Cohen, 1996 ).
Austin's speech act theory was built on the belief that speakers do not only use language to say things, but to do things as well. Hence, utterances are regarded as speech acts. Austin (1962) introduced the "doctrine of illocutionary forces" that focuses on the performative linguistic function in which speech is regarded as action. Hence, Austin classifies speech acts in three categories. The first category is the locutionary act as an act of constructing an utterance by following grammars and vocalizing the sentence. It is the utterance of a sentence that determines sense and reference. The second category is the illocutionary act. In this act, one actually performs an act in uttering the sentence. The third category is the perlocutionary act; an act of bringing about effects on the audience by means of uttering the sentences -such effects being special to the circumstances of utterance (Levinson, 1983) .
Searle developed Austin's speech act theory further and focused on the illocutionary acts performed by the speaker.
He offers a new categorization of illocutionary force based on relatively clear principles of distinction, as follows: a) assertives -they commit the speaker to the truth of the expressed proposition (paradigm cases: asserting, concluding, etc.) b) directives -they are attempts by the speaker to get the addressee to do something (paradigm cases: requesting, questioning) c) commissives -they commit the speaker to some future course of action (paradigm cases: promising, threatening, offering) d) expressives -they express a psychological state (paradigm cases: thanking, apologising, welcoming, congratulating)
e) declarations -they affect immediate changes in the institutional state of affairs and tend to rely on elaborate extra-linguistic institutions (paradigm cases: excommunicating, declaring war, christening, firing from employment) (Levinson, 1983) .
The current study has explored the speech act of complimenting that belongs to assertives. Thus, high school English language students' levels of pragmatics in Macedonia are examined for the purpose of understanding students' levels of communicative competence.
Method
Design of the Study
This study is designed as a case study conducted in a high school in Bitola, Macedonia. A case study research allows exploration of complex issues. It is recognized as a tool in many social science studies and it becomes more and more important when issues with regard to education (Gülseçen & Kubat, 2006) , sociology (Grassel & Schirmer, 2006) and community-based problems (Johnson, 2006) , such as poverty, unemployment, drug addiction, etc. are raised.
There are three specific types of case studies: exploratory, explanatory and descriptive (Yin, 2003) . The present study was exploratory as it was aimed at exploring English pragmatics of Macedonian high school students as learners of English in Macedonian context as well as to explore the issues students had in learning pragmatics.
Both quantitative and qualitative methods were applied in this study and data were collected and analysed by using quantitative techniques within a qualitative research framework.
The study was conducted in a high school in Macedonia as the curriculum for English as the first foreign language focuses on the development of students' language and their communicative competence in English.
Participants
The participants in this study were Macedonian high school students in the I, II, III and IV school year in the secondary education in Macedonia as learners of English in Macedonian context. Data were collected during the second semester of their studies in the relevant school year. This allowed them to adapt to the curricula for secondary education and acquire enough English language proficiency to participate in this research.
The students were invited to participate in this study voluntarily and anonymously. They were fully informed of the aims and significance of the study by the researcher before the commencement of the study, and made their decisions independently as to whether to participate or not. They were also informed of their right to withdraw from the study at any time.
Data Collection
Quantitative data were collected from the closed-ended and open-ended questions included in the questionnaire and the closed-ended questions in the DCTs. The data collection procedures took place in the following manner. First, approval was sought from the Director of the General High School Josip Broz Tito in Bitola, Macedonia. Then, data collection based on a questionnaire and DCTs took place between 5-15 December 2016.
In order not to disturb students' study routines, the study was conducted outside the regular teaching hours. The students needed 30 minutes to complete the questionnaire and the DCTs, which was conducted with each of the students individually.
Data Analysis
The data analysis process is aimed at obtaining information that lies behind the surface of the content of the data. The raw quantitative data collected from the questionnaire and the DCTs were used for quantitative analysis.
The following sections describe the research data collection and analysis methods in this study.
Questionnaire
The questionnaire is one of the quantitative data collection instruments that can obtain a broad perspective from the research subjects (Denscombe, 2007) .
The questionnaire employed for this study was in English and consisted of closed-ended questions that offered multiple choice answers, Likert-type questions that offered 5-point multiple choice answers aimed at gathering demographic information on the students as well as their views on and perceptions of pragmatic knowledge and language learning strategies, and consisted of two sections.
The first section of the questionnaire consisted of 8 questions, 5 of which were closed-ended and 3 were open-ended questions. The information gathered was analyzed to explore the implications of the relationship between the demographic data and students' views and perceptions of pragmatics in high school English language learning in Macedonian context.
The second section consisted of two parts. Part A consisted of 10 Likert-type questions with 5-point multiple choice answers ranging from: 1 = strongly disagree, 2 = disagree, 3 = neutral, 4 = agree and 5 = strongly agree. Part B consisted of 6 closed-ended questions with multiple choice answers. This section was aimed at producing results on the students' views and perceptions of pragmatics.
The collected data were grouped and statistically transformed in tables and charts reporting figures and percentages. The results were textually described as well.
Discourse Completion Tasks (DCTs)
DCTs have become one of the most commonly used research instruments in pragmatic research, first employed by Blum-Kulka (1982) .
Written Discourse Completion Tasks (WDCTs) were used in this study whereby students were requested to read a written description of a situation and then asked to choose the most appropriate answer of what they would say in that situation by choosing one of the offered multiple choice answers. WDCTs do not ask participants to interact conversationally but only to choose the answer that is the most appropriate according to them. To get an insight in the adoption and expression of the speech acts by the Macedonian learners of English, this study focused on the speech act of complimenting expressed by the Macedonian learners of English as their first foreign language. Three situations were provided for this speech act, as the most common situations in which students can find themselves, although it is hard to argue that the answers chosen by the students correspond to what they would say in natural, spontaneous speech.
DCTs in this study were aimed at collecting data about students' pragmatic knowledge, levels of pragmatic competence and their strategies in using English. As mentioned above, 240 students in total, i.e. 60 students per each school year, completed the DCTs.
The data collected were reported in the form of figures and percentages.
Results
Questionnaire Data
This section reports on the questionnaire findings with respect to the three research questions: The quantitative data gathered from 240 participants' responses to the questionnaire were analysed by means of descriptive statistics and they are hereby presented in tables and charts.
Demographic Data
In the first section of the questionnaire, students provided their personal demographic data.
Hence, 36.67% of the students were males and 63.33% were females; all students, i.e. 100% of the students in the first school year were aged 15 years, 100% of the students in the second school year were aged 16 years, 100% of the students in the third school year were aged 17 years and 100% of the students in the first school year were aged 18 years. 60 students from each school year participated in the study, i.e. a total number of 240 students from all four school years as mentioned above. The question about the students' major was not answered by anyone, which may indicate that the students have not understood this question. Our assumption is that the students would have understood the question if it had been directly and literally translated from Macedonian into English, which would sound like this: "What is your main subject at school?", while the question posed in the questionnaire was "What is your major?", since it is a more appropriate translation according to the English jargon used in this context. As regards the question, only 3 students had learned English for less than six years, whereas 74.58% had learned English for six to ten years and 24.17% for more than ten years. Only 12.08% of the students had learned English in an English-speaking country, and 60.42% had visited an English-speaking country for other purposes (private visit, work, etc.). 70.83% of the students had had a native English-speaking teacher. Table 1 shows a summary of these demographic data of the students who participated in the questionnaire. Concerning the relationship between the linguistic and pragmatic knowledge, based on students' answers, it is important for both the linguistic and pragmatic knowledge to be acquired in a balanced way in the language learning process (see Table 2 ). More than 80% of the students agreed that learning English grammar, vocabulary and pronunciation meant learning English, while only 3.34% of the students believed that they needed to acquire other knowledge besides the linguistic knowledge. What is interesting is that more than 10% of the students could not decide whether learning English grammar, vocabulary and pronunciation meant learning English. More than 80% of the students believed that the knowledge of how to use the language (pragmatic knowledge) was as important as linguistic knowledge in the language learning process. Similarly, more than 3% disagreed on this question, while more than 15% of the students were neutral when it comes to comparing the importance of pragmatic and linguistic knowledge. Based on the data presented above, it appears that students recognized that pragmatic knowledge is equally important as linguistic knowledge in the language learning process.
When asked to state what kind of ability students want to gain most in their English language learning, around 74% of them indicated that they wanted to acquire the ability to communicate with people. Around 13% of the students stated they want to gain the ability to read materials related to their major, which is rather odd taking into account that they didn't answer the question about what their major was. Then, more than 8% answered that they wanted to obtain the ability to translate, and only 5% of the students indicated that they preferred to gain the ability to do well in English examinations (see Figure 1) . Figure 1 . Ability students want to gain most in English More than 80% of the students stated that they wished to speak like native English speakers and imitate their pronunciation and intonation, which shows that the development of communication competence seems to be the students' learning aim. 85% of the students indicated to show admiration to people who can communicate with others in English fluently and accurately. Around 90% of them stated that their main reason for learning English is not to pass the exam. There are different kinds of English that students want to learn to use as a tool in communication based on the society and classroom teaching. As indicated by the responses to Question 20, students show somewhat the same interest to learn American and British English, i.e. around 50% of the students would like to learn British English and 47% would like to learn American English. What is more interesting is to see that more than 3% of the students want to learn the so called form of 'Macedonian English', which is not an official variety of the English language but refers to literal translation of the Macedonian words in English. This leads to the conclusion that this small percentage of students probably did not fully understand this question (see Figure 2 ). Figure 2 . Types of English students want to learn to use Table 4 indicates students' views on communicative language teaching and practice in high school English classrooms and includes responses to Questions 13, 15 and 17 from the questionnaire. Around 68% of the students stated that they wanted their English class activities to focus on CLT and practice, with grammar explained when necessary. Around 57% of them indicated that language teachers should teach students how to communicate with people and how to use English appropriately in the classroom instead of focusing on grammar and vocabulary. This is confirmed by the results showing that about 85% of the students do not consider communicative activities in the English class were a waste of time (see Table 4 ). Regarding the pragmatically oriented tasks that English teachers most often used in the classroom teaching in high schools, 47% of the students stated that pair work is the most often used task, about 37% of them indicated group discussion, whereas role play (almost 8.5%) and debate (about 8%) were used with a similar frequency in the classroom (see Figure 3 ). Figure 3 . Pragmatically-oriented tasks most often used in classroom teaching
Regarding classroom learning and teaching, around 65% of the students indicated their like of grammar and vocabulary explanation and sentence drills in their English class, while only about 10% of them indicated their dislike. Around 35% of the students neither expressed their like nor their dislike as they were neutral. In terms of the tasks applied in the classroom, more than 70% of the students believed that the tasks applied provided them with knowledge and skills to improve their ability to use English appropriately. Only half of the students, i.e. around 53%, responded that the high school English textbooks used in the classroom provided them with knowledge and skills to improve their ability to use English appropriately. 8, No. 5; Around 20% of the students chose the self-studying and self-evaluation method, around 12% of them listed the method of memorising vocabularies and reciting texts and about 10% of them indicated the method of doing sentence drills and translation exercises (see Figure 4 ).
Figure 4. Most effective way of learning English
There is a variety of activities or methods applied in the English language learning process that could help students acquire language knowledge and language competence in an effective manner. Figure 5 below shows students' preference of ways to get information about the use of English. Nearly 53% of the students preferred listening to radio programs/dialogues and watching TV programs/videos in English. About 23% of them wanted to get information from teachers' explanation and less than 17% preferred to learn by themselves. The least preferred way of getting information about the use of English was the classroom discussion as indicated by less than 9% of the students. Resolving difficulties that might appear for language learners in the language learning process in a proficient manner is essential as this would help language learners acquire the required language competence. Less than 50% of the students stated that they encountered difficulties by looking up a dictionary or trying to find the answer on the Internet. Around 24% of them indicated that they were trying to solve the problem on their own, whereas 17% of them indicated that they would ask their English teacher or a native speaker to help them. 8, No. 5; students preferred discussing and working with their classmates (see Figure 6 ). Figure 6 . Ways of solving difficulties in the English language learning process
As it can be seen from the results presented above, students apply various language learning strategies in the process of acquiring English as their first foreign language.
Another way to understand students' English pragmatic knowledge and competence is by using DCTs. The following section details and recounts the DCT data.
Discourse Completion Tasks Data
This section reports the results related to the second research question: To what extent do high school English language students in Macedonia focus on their pragmatic knowledge in their English language learning? What are their levels of pragmatic competence?, and the third research question: How do high school English language students apply their language learning strategies in the pragmatics and English language learning
process? DCTs used in this study required students to read a written description of a speech situation and then provide their response to each situation by choosing the answer that is most appropriate according to them. The current DCTs covered the speech act of complimenting, which is examined through three different situations.
Compliment Responses
The speech act of complimenting is a very common expressive speech act according to Searle (1975) which can be used to anyone, every day and in many circumstances. As Holmes (1988) noted, a compliment is a speech act that, explicitly or implicitly, attributes credit to someone other than the speaker, usually the person addressed, for some good (possession, characteristic, skill, etc.), which is positively valued by the speaker and the hearer.
This speech act is composed of two parts: how to make compliments and how to respond to compliments. This paper deals with the former due to the length limitation.
Compliments are considered as expressive speech acts with multiple functions. According to Kerbrat-Orecchioni (2005) , compliments are "verbal gifts", aimed at enhancing the face of the recipient. Additionally, compliments could serve as intensifiers of other speech acts or as indirect ways of apologising, thanking, advising, asking for information, etc. Furthermore, compliments may be also used as mitigating devices of face-threatening acts, such as criticism, reprimanding, etc. at the level of discourse organization, whereas some speakers may use compliments as conversation openers (Traverso, 1996) . Generally, the speech act of complimenting is perceived as a positive politeness strategy, as it is used to show that the compliment giver notices or attends to the recipient's face desires.
This study chose to examine three situations in which compliments were expressed with regard to: ability and appearance (see Table 6 below). The gathered data in these situations were analysed from the aspect of the compliment strategies used and the patterns of compliments.
There are three main compliment strategies: (1) direct compliments; (2) indirect compliments, and (3) compliments with external modifications (Farenkia, 2011) .
Direct compliments are realised in an unambiguous manner, by means of occurrences containing devices with positive connotation (e.g. adjectives, adverbs, verbs, verbal constructions, etc.) or performative formulas (e.g. "I congratulate you for the job well done.").
Indirect compliments are expressions of admiration occurring in forms used to realize other speech acts (e.g. advice, wish, promise, request, etc.) and which "need more inferences on the part of the addressee to reconstruct the intended meaning conveyed in the message by the speaker" (e.g. "Please give me the recipe!") (Yu, 2005) .
External modification refers to the different kinds of additional speech acts or supportive moves that appear either before or after the direct compliments (single or multiple head acts) and which serve various politeness or relational functions such as mitigating or intensifying the head acts (e.g. "Hi, I am Peter and I really loved your presentation.").
Regarding In the first situation of complimenting, students were required to compliment a classmate on his/her presentation in the English class. As shown above, more than half of the students (52.5%) opted for the second offered response that was a direct compliment on the action and consisted of the following compliment pattern: NP {is, looks} (really) ADJ. This compliment was also supplemented by an expression of praise and an extension. Then, almost 38% of them indicated the third offered response, i.e. a direct compliment on the action composed of the following compliment pattern: I (really) {like, love} NP. This compliment was also enriched by an expression of praise and a specific address form. Only about 10% of the students chose the first response that, unlike the other two responses, was a compliment with external modification on the action and it had the following pattern: You V (NP) (really) ADV PP. An external modification device (a disarmer) and an internal modification device (an opener) supplemented the compliment. It was also enhanced by an expression of a desire to emulate.
In the second situation, students were supposed to pay a compliment on the hairstyle of the classmate who they met on the street. The frequency of use of the offered responses by the students is shown in Table 8 below. As it can be seen above, all three responses represent direct compliments. About 58% of the students indicated the second offered response that was a direct compliment on both the object and the person. This compliment was a complex/compound one as it had two head acts with the following patterns: ADJ (NP)! and You V (a) (really) ADJ NP. Around 30% of the students opted for the first response, which was also a direct compliment on both the object and the person. This compliment was a complex/compound one as well, as it had two head acts with the following patterns: What (a) (ADJ) NP! and You V (NP) (really) ADV PP. This compliment was also enriched by an expression of surprise. The third response, which was a direct compliment on the object, was indicated by almost 14% of the students. It had the following pattern: I (really) {like, love} NP and it was supplemented by an interjection of admiration and additionally extended.
Finally, the third situation was about complimenting a friend that was trying on a blouse in a clothing shop. The results of this situation are presented in Table 9 below. All compliments in this situation are direct compliments as well. More than 48% of the students indicated the second response as a direct compliment on the object composed of the following pattern: What (a) (ADJ) NP!. This compliment was additionally extended. Then, almost 39% of them opted for the third response, a direct compliment on the person with the following pattern: PRO is (really) (a) (ADJ) NP, which was enriched by a specific address form and an expression of contentment. Finally, almost 13% of the students chose the first response, which was also a direct compliment on the object. What is interesting and specific about this compliment is that it is an explicit performative verb of complimenting, which is rarely used in practice; hence, smaller percentage of the students chose it. This compliment was extended, as well. As Table 10 shows, the three most frequently used patterns in the present study were the following ones:
You V (NP) (really) ADV PP I (really) {like, love} NP What (a) (ADJ) NP!
Discussion
This chapter describes the data analysis by way of triangulation to enhance the accuracy of the study through corroborating evidence from different data sources. The three research questions proposed by this study are addressed in relation to Macedonian high school students' views on and perceptions of pragmatics, their levels of pragmatic competence and their perceptions and practice of language learning strategies employed in the process of learning English and pragmatics.
RQ1: What are the Macedonian high school English language students' views on and perceptions of pragmatics in their English learning process?
The answer to this question is discussed through the results received in the following subpart:
Students' Views on and Perceptions of English Language Learning
English is taught as the first foreign language in Macedonia and it is a compulsory course in primary and high school. As shown in Table 3 , almost 75% of the participants have studied English for more than six years, whereby only 12% of them had language learning experience in an English-speaking country. It could be concluded that the Macedonian high school English language students are advanced language learners as they have learned English in the Macedonian context for a long period of time and have therefore developed a high level of English language competency.
As noted in Table 3 , nearly 90% of the participants indicated that the main reason they needed to learn English was not to pass the exam. The reason behind this might be the requirement of the Macedonian society for students not only to have relevant English certificates but to obtain practical abilities in order to effectively communicate in English as well. Motivation plays an important role in helping L2 learners to achieve L2 competency (Yuan & Schen, 2009) . Driven by different motivation factors, the majority of the students in the study indicated that they focused more attention on their development of pragmatic knowledge in the English language learning process. This can be seen in the responses presented in Table 2 in the questionnaire, where nearly 81% of the students agreed that the knowledge of how to use the language is as important as the linguistic knowledge.
Regarding the type of English students wanted to learn, nearly the same percentage of students opted for British English (nearly 50%) and American English (47%) (see Figure 2 ). Whether it was British English or American English, the majority of the students (almost 60%) wished to speak like native English speakers and they were keen on imitating native speakers' pronunciation and intonation.
These findings practically indicate that students wanted to learn English they could use in everyday settings and learning 'native-like' English was preferred over more traditional language learning. On the other hand, excessive imitation of native speakers, to a great extent, limits non-native speakers' development of pragmatic competence.
RQ2: To what extent do high school English language students in Macedonia focus on their pragmatic knowledge in their English language learning? What are their levels of pragmatic competence?
The answers to this are given in the following two subparts:
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Students' Focus on Pragmatic Knowledge in English Language Learning
The syllabi for English as the first foreign language in secondary education in the Republic of Macedonia, as a compulsory course, are developed based on the Common European Framework of Reference for Languages and the students' achievements in the nine-year elementary education. Moreover, they are informed by relevant research, theories and best classroom practices for language teaching and development of the students' communicative competence. They focus on the lexicology and grammar of the language, development of communicative skills, cultural aspects of the English-speaking countries, etc. Based on this, developing students' pragmatic competence in communication has become a major task in the current high school English learning and teaching process in Macedonia.
High school English language students indicated that pragmatic knowledge is as important as linguistic knowledge. As indicated by Figure 2 , they preferred to acquire cultural knowledge, linguistic knowledge, but they did not neglect the need of acquiring communicative skills and knowledge of how to use English as well.
High School English Language Students' Levels of Pragmatic Competence
Knowing students' levels of pragmatic competence can provide convincing evidence for language education experts to prepare adequate and effective curriculum and teaching materials. Additionally, language teachers would be more informed of students' needs in the process of learning the target language so that they can better design the classroom teaching and learning to facilitate students to achieve optimal learning outcomes.
Analysing the use of language in communicative situations is regarded as the core business in pragmatics (Haugh, 2009 ). This study employed DCTs to examine Macedonian high school English language students' levels of pragmatic competence. Three situations related to the speech act of complimenting were used to investigate high school English students' pragmatic competence. The discussion based on the analysis of the findings is presented below.
Discourse Completion Tasks Data
Pragmatic competence is the ability to use language forms in a wide range of environments and affects the relationship between the language users and the social and cultural context of the situation (Gass & Selinker, 2001; Lightbown & Spada, 1999) .
Language users employ a variety of speech acts to achieve their communication aims. As mentioned above, the speech act of complimenting was applied in the DCTs to explore high school English language students' levels of pragmatic competence and the practice of language learning strategies in EFL learning. Students' responses were evaluated from the aspect of the compliment strategies used and the patterns of compliments. The findings of the analysis are presented in details in Chapter 3 -Research Data Report.
Compliments
Compliments are very often heard in people's daily interactions as expressions of positive evaluation commonly used by interlocutors of equal or higher status.
The research has shown that compliments can be used in a variety of social situations. One of the most important functions of compliments is to reinforce the bond of solidarity between the speaker and the hearer.
Consequently, the data indicated that most of the students used the adequate compliment strategies, as they were probably aware of the relationship between the interlocutors in each situation. They tried to be direct in their expression, although it has to be stressed here that all the responses offered, except for one, employed direct strategies. However, they opted for the most adequate and shortest one, which is sufficiently polite at the same time.
As for the patterns indicated, the three most frequently used patterns in the present study were the following ones:
You V (NP) (really) ADV PP Vol. 8, No. 5; 2018 289 and using information (Wenden & Rubin, 1987) . The third research question focuses on students' perceptions of language learning strategies in high school English language learning, especially in learning pragmatics. The discussion on the findings is presented in the following sections.
Students' Perceptions of Language Learning Strategies
As defined previously, language learning strategies are among the main factors that help determine how and how well students learn a foreign language. When the language learner consciously chooses strategies that fit their learning style and the L2 task at hand, these strategies become a useful toolkit for active, conscious, and purposeful self-regulation of the learning process. Language learning strategies can be categorized into six groups: cognitive, metacognitive, memory-related, compensatory, affective, and social (Oxford, 1990) .
As noted in Figure 4 , almost 60% of the students indicated the method of having conversations and discussions in English in the classroom, which is a social strategy, as the most effective way of learning English. Students also indicated the self-studying and self-evaluation method (nearly 20%), as both a cognitive and metacognitive strategy.
Taking into account the student-oriented education nowadays, and the results shown in Figure 5 , it can be noted that students do not totally rely on teachers' language knowledge and personal viewpoints to learn the English language. Moreover, as shown in Figure 5 , almost 53% of the students indicated listening to radio programs/dialogues and watching TV programs/videos as their preferred way of getting information about the use of English. 22.5% of them stated that they would like to get English-related information based on their teachers' explanation.
Furthermore, as indicated in Table 3 , most of the students or more precisely, more than 63% of the participants in this study were females. It is generally accepted that female students are better language learners and language practitioners than male students, so it is reasonably expected for males to have more difficulties in recognising and employing the most suitable language learning strategies for them in order to acquire language knowledge (Larsen-Freeman & Long 1991; Dionne et al. 2003 ).
However, 47.5% of the students indicated that they usually use cognitive strategies to resolve difficulties in English language learning by looking up words in a dictionary or trying to find answers on the Internet, as shown in Figure 6 . This strategy was logically followed by the method of trying to solve the problem by themselves, which practically only supplements the first mentioned strategy. Asking the English teacher or another native speaker and discussing and working with their classmates were less preferred strategies for solving problems related to their English learning process by the students -participants in this study.
Another fact that confirms students' lack of knowledge of the possible language learning strategies is the data noted in Figure 4 , where less than 10% of the students indicates doing sentence drills and translation exercises as their least preferred way of learning English or, in other words, they indicated having conversations and discussions in English in the classroom as the most effective way of learning English. This percentage is contradictory to the results displayed in table 6 where nearly 57% of the students stated that they like grammar and vocabulary explanations and sentence drills in their English class. It is worth noting in this context that the translation method is very often practiced by English teachers in the classroom as it is considered that this kind of practice can indeed improve students' English level since they are able to successfully make the translation between their mother tongue and the target language only when students are fully aware of the target culture and are able to appropriately apply their linguistic knowledge of the target language.
Conclusion
The findings of this study indicated that current high school English language learning and teaching in Macedonia still concentrated on the development of language learners' linguistic competence although the current curricula for English as the first foreign language clearly proposes a requirement for achieving communicative competence in intercultural communication. High school English language students are unable to obtain adequate pragmatic knowledge used in communication as neither the classroom teaching nor the materials used provide sufficient pragmatic knowledge for them.
As the English teaching process offers only a limited range of opportunities for practising English in authentic ways, high school English language students are not becoming skillful language practitioners. Although they have recognised the importance of acquiring pragmatic knowledge, they are still left to their own ways and devices in the process of acquiring pragmatic knowledge. Due to this, students practically return to older paradigms where the focus is mainly on passing examinations. This, however, limits the possibility for students to develop pragmatic competence.
Concerning the high school English teaching and learning processes in Macedonia, this study found that both teachers and students focused on the language itself rather than on its pragmatics. Greater attention is paid to language structure and vocabulary instruction rather than to the pragmatics of the language. The cultural aspect of the education is limited to "broad culture", such as festivals and holidays, instead of putting focus on the relationship between language and culture.
Foreign language learning and teaching has a long history in Macedonia, which focused on the language grammar and vocabulary for a long time. They were learned and taught through various strategies, such as translation. This strategy has been widely used in foreign language learning and teaching and criticised due to its lack of focus on development of learners' communicative skills. The improvement of the foreign language curricula in Macedonia by putting focus on the communicative competence and the cultural aspect of the language learning and teaching processes has practically provided directions for reshaping the classroom learning and teaching processes. Thus, the focus in the classroom has been shifted from the traditional teacher-centered language teaching and learning model to the student-centered model.
However, the study found that high school English teaching and learning still focused on the development of students' linguistic competence, such as grammar and vocabulary, even though the improved curricula recommend developing learners' communicative competence and independent language learning abilities.
The findings of the study indicated that most tasks carried out in the English classroom were pragmatic tasks such as pair-work and group discussion, whereas role-play and debate were less often used. Moreover, although half of the students indicated that the textbooks provided pragmatic tasks aimed at developing students' pragmatic competence, a large number of them was neutral, which leads to the conclusion that either students are not sufficiently and effectively engaged in the language learning process or their individual differences and requirements in learning English are often neglected.
The results also show that students' mindset should be changed as well, because the majority of them believed that the English learning process should be focused on learning grammar, vocabulary, and pronunciation. That is to say, they believed that pragmatic competence is as important as linguistic competence. As a result of this, students' preferences and understanding of the importance of the pragmatic competence might become obstacles in developing their pragmatic knowledge. Hence, the present high school English teaching and learning processes provide limited opportunities for students to practise communication in the classroom, much less practice of spontaneous communication in real contexts outside the classroom. Since these high school students are not able to obtain adequate pragmatic materials and practice opportunities, it is understandable that their level of pragmatic competence is not as high as it should be. 
